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WELCOME LETTER
Dear learner, 

Welcome to the 2021 National Youth Summit! The summit is a special experience in which young 
people from diverse geographies, ethnicities, races, genders, classes, and lived experiences come 
together in discussion about pressing issues that have faced our nation past and present. Anchored 
by history, this event asks and challenges teenagers to develop a deeper understanding of issues  
of power and privilege, equity and justice, continuity and change. 

Each year the summit directly takes on issues that are complex and deeply meaningful, both for 
individual people and the nation as a whole. Engaging with these topics requires thoughtfulness, 
compassion, critical thinking, and respect for others. This year is no different. 

The 2021 National Youth Summit will examine issues of gender, bias, and equity. Together we will 
grapple with the question: What will the future of gender equity look like? History will be our  
guide as we unpack this question and envision our own answers to it. There are four case studies  
in this document that will prompt you to think about gender—how it is constructed and how it  
has impacted communities and individuals in different times and places throughout U.S. history.  
Each case study is designed to encourage thinking and discussion as you form your response to  
the overarching question: What will the future of gender equity look like?  

From September 21 through October 12, thousands of teenagers in classrooms and in museums 
nationwide will participate in discussions around the same questions. You are invited to share your 
findings and reflections using the National Youth Summit webpage and Padlet. 

The questions brought up in this guide are not new. People have tried to answer these questions  
in different ways in the past and continue to do so today. This summit season, we open this national 
platform to you. Bring your curiosity and compassion to the discussion. Now, let’s get started!

— The National Youth Summit team 

The National Youth Summit is made possible by the A. James and Alice B. Clark Foundation 
and the Patrick F. Taylor Foundation K-12 Learning Endowment. This project also received 
support from the Smithsonian American Women’s History Initiative.
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SECTION 1

Preparing for the National Youth Summit
Rules for Participation
The National Youth Summit brings together students from across the nation to discuss challenging 
issues in U.S. history that continue to resonate today. We invite you to join us and be inspired by the 
past, as well as to share, debate, learn, and make sense of the contemporary world, so that we can 
together create a better future. By accepting this invitation, you agree to join a learning environment 
where a civil discussion, welcoming all perspectives, may safely occur among youth and educators 
of all backgrounds; this includes your agreement to abide by the Rules of Conduct that are publicly 
posted at www.si.edu/termsofuse (see #4).  

Your conversations and dialogues will touch on a complex and challenging topic, the future of 
gender equity, including these questions:

• How is gender equity shaped by race, ethnicity, and class?

• How can gendered expectations shape what we think we can do for fun?

• What strategies can we use to identify gender inequities and examine gender bias? 

• How can sharing culture create welcoming and equitable spaces for people across the  
gender spectrum? 

With this in mind, to foster a dialog that welcomes all perspectives, we encourage the following 
norms for all summit discussions.  

• Be present. This is an opportunity to learn from others and to deepen your understanding 
of the topics. You are welcome to contribute to the discussion of each, or actively listen, 
as you feel comfortable. We will provide instructions for how to share your questions or 
comments for students participating in the live programs on September 21 and October 12.

• Respect your own personal boundaries, including privacy, and those of others. 
Remember that these are complicated and sometimes private topics, and that everyone 
(including you) should only be asked to share what they are comfortable talking about 
publicly. Do not share private information about yourself or anything that you may know 
about others in  
the discussion.  

• Think before you speak. Think before you hit the send button.  Remember, once 
something is sent or said, it cannot be erased. Also, how we conduct and express ourselves 
during the summit can be supportive or disruptive, and memorably so. To minimize 
disruption when expressing disagreement, we would encourage you to critique the idea 
that is under discussion, and not the personal attributes of any person(s) sharing the idea. 
Convey your views, and the strength of your views, without vulgarity, threats, and targeted 
attacks.  

http://www.si.edu/termsofuse
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• Be patient and compassionate. Remember that all come to this conversation with different 
lived experiences, perspectives, and ideas; and participants may be at different points in the 
process of formulating ideas and understandings of the topic. Even in disagreement, we can 
learn from each other and create a better future.

Moment of Reflection 
Before jumping into the summit, take a moment to reflect on your feelings about gender.  
The following questions can help you think about this. Then, use the open space below to draw how  
you feel. 

Important note: This warm-up activity does not ask you to draw on your experience with 
gender—for many people, personal experience related to gender is a private topic. You may 
want to silently reflect on your own lived experience, but you are not asked to share that 
information in this activity or at any time during the National Youth Summit. 

Prompts for reflection: 

• When you hear the word gender, what emotions do you feel?

• If these emotions had a shape, what would it be? What color would they be?  
How would these emotions interact with each other?

• Now take a few moments to draw these emotions and feelings. You do not need to 
label or explain with words.
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SECTION 2
Preparing for your summit
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SECTION 2 

History Exploration:
Case Study #1: Dress De-Coded
How is gender equity shaped by race, ethnicity, and class?

Dress codes are part of everyday life for many students across the United States. Rules on what can 
and cannot be worn affect the way teenagers think about what they want to wear—and what rules 
they want to break. 

For girls in particular, what they choose to 
wear has been closely scrutinized and policed. 
Think about the 1920s. As fashions changed 
and flapper dresses became the trend for 
many, some girls faced detention for wearing 
stockings that showed their legs.

The way we dress, during and outside of the 
school day, can say a lot about our identities, 
cultures, and ideas. Clothes are often used 
to create and express identities, emphasize 
our unique characteristics, and to make loud 
statements. Clothes are primary sources and 
can tell stories about the people who wore 
them and the time and place they lived. Often, 
the stories center on issues of gender bias  
and equity. 

Gender can be a powerful part of our everyday lives. It can be used to divide people into groups, like 
girl or boy. It can be empowering. It can also create restrictions and unfairness based on ideas of 
what society expects from girls or boys. 

Gender is different from sex. The National Institutes of Health provides resources defining sex and 
gender: Sex refers to biological differences between females and males, including chromosomes,  
sex organs, and endogenous hormonal profiles. Gender refers to socially constructed and enacted 
roles and behaviors which occur in a historical and cultural context and vary across societies and 
over time. All individuals act in many ways that fulfill the gender expectations of their society.1 

The way people have described what is considered feminine or masculine has been different across 
time, culture, and class. For example, in the early 20th century, dresses were considered gender 
neutral and appropriate for all children under the age of six. At the same time, pink was considered 
a color for boys. Today, pink is more closely linked to girls.  

1 National Institutes of Health, Office of Research on Women’s Health, https://orwh.od.nih.gov/sex-gender

Hine Junior High School, Washington, D.C., 1925 
Courtesy of Library of Congress, LC-DIG-npcc-13062

https://orwh.od.nih.gov/sex-gender.
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The way societies create and define gender can impact how people who are considered boys, girls, 
or other experience the world. Sometimes girls and boys are treated in different and unfair ways. 
This is called gender bias. Gender equity, on the other hand, is the ongoing process of being fair to 
everyone across gender. The learning activity below examines different examples of gender bias  
and equity through the lenses of race, ethnicity, and class. 

Primary Source Analysis

Below are three pieces of clothing worn by people at different times in U.S. history. Before 
you can investigate them as primary sources, you will need to think like a historian. Use 
the note-taking sheet at the end of this case study to record your findings. 

Start by visually examining the artifact using the provided questions to guide your 
inquiry. Each item of clothing can also be explored in detail through 3-D digital 
versions of each artifact available online. 

1. What do you notice first?

2. What does the clothing look like? Describe what you see. 

3. Who do you think would be likely to wear this clothing? When or where might they 
wear it?

4. Does it remind you of anything you have seen before? Write down what this clothing 
makes you think about. 

Then, read the descriptions of the clothing and the person who wore it. Use the processing 
questions at the end to create your answer to the framing question for this case study.  

https://www.yahoo.com/immersive/girlhood-013019069.html?site=custom
https://www.yahoo.com/immersive/girlhood-013019069.html?site=custom
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Minnijean Brown’s graduation 
dress, 1959, National Museum  
of American History,  
Smithsonian Institution

What do you think you will 
wear on graduation day?

Minnijean Brown Trickey’s Graduation Dress, 1959 

Minnijean Brown wore this white dress during her graduation 
from New Lincoln School in New York City in 1959. Graduation 
day was a momentous and triumphant occasion for her. Before 
transferring to New Lincoln, she had endured harassment and 
racism as one of nine students who integrated the all-white Central 
High School in Little Rock, Arkansas.

On the first day of school, the Arkansas National Guard blocked 
her entrance. She faced an army to get an equal education. During 
her time at Central, white students terrorized Minnijean Brown. 
They punched her, kicked her, and lit paper on fire to throw at her. 

When she stood up for herself the first time in December of 
1957—pouring chili over the head of a boy who tripped her—the 
principal suspended her. The second time she stood up to someone  
harassing her, he expelled her. “I just can’t take everything they 
throw at me without fighting back,” Brown said. 

Eventually, Brown chose to leave  
her family and move to New York  
to complete her education. Back in  

Little Rock, she hadn’t been certain that she would be alive and 
unharmed to graduate high school. To celebrate, she designed this 
dress. “It was a perfect fit,” she remembered, “and I felt perfectly 
beautiful in it.” Sometimes clothes can help remind us of and tell others 
about the dignity that is held on to even during difficult circumstances.  

Brown’s experience as a Black girl is not unique. Girls of color, and 
particularly Black girls, have faced resistance as they tried to go  
to school.  Inequity continues today, as African American girls are 
suspended at a far higher rate than their peers. How did being  
Black affect how Minnijean Brown was treated at school? 

Minnijean Brown’s suspension 
notice, 1958, National 
Museum of American History, 
Smithsonian Institution
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Monica Camacho’s Hoodie, 2007

Monica Camacho Ramirez was born in 1994 in La Piedad, Michoacán, Mexico. She migrated with 
her mother to the United States when she was six years old and settled in California. She attended 
Santa Maria High School in Santa Maria, California. 

Ramirez began working as a farm worker when she was 17 years  
old, picking strawberries to help her mother with medical bills.  
Part of her earnings were later used to pay for her DACA (Deferred 
Action for Childhood Arrivals) application, which enabled Monica 
to remain in the United States as a non-U.S. citizen. Working in the 
fields was hard, and she spent a lot of time stooped over harvesting 
crops, such as strawberries, pumpkins, chilies, and tomatoes, as  
well as clearing the fields of weeds in blazing heat. She worked eight 
to twelve hours, six to seven days of the week alongside fellow high 
school girl friends who formed a work crew. 

Ramirez and her friends 
opted for fieldwork 
because it was accessible 
to people with or without 
legal authorization to 

work and for teenagers seeking to secure a full-time 
summer job. Although the fruit she picked looked tasty, 
workers were forbidden from eating the crops because, 
ironically, the pesticides used posed a danger to  
their health.  

“It was just super hot because we 
had to wear...protective clothes like 
sweaters so the chemicals or sun 
doesn’t hit you.”

—Monica Camacho Ramirez, 2018.

Monica Camacho’s Hoodie, 2007, 
National Museum of American 
History, Smithsonian Institution

What do you wear for work?

Young Girls Harvesting Carrots in Edinburg, 
Texas, 1939, Courtesy of Library of Congress, 
LC-DIG-fsa8a25122
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Agricultural labor has been a way for many young girls, 
especially Latina girls, to find jobs and earn money.  
Unlike other industries, where children under the age  
of 16 are prohibited from working, agriculture is exempt 
from child labor laws. 

Ramirez remembered that as a young girl she earned 
slightly higher wages in the farm fields than she did later in 
life working in a retail store. Despite this, she did not want 
to return to the fields, not only because of the pesticides and 
long hours, but also because it was physically exhausting. 

Eventually becoming documented in the United States 
through DACA allowed Ramirez to move into retail  
work, but was her pay equitable to what others make?  
Pay gaps based on gender have and continue to exist. 
Women generally earn less than men in similar jobs.  
And the difference is even greater for women of color. Fair Labor Standards Act, 1938, Courtesy 

of National Archives, General Records of 
the U.S. Government
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Isabella Aiukli Cornell’s Prom Dress, 2018

Isabella Aiukli Cornell was born in Oklahoma and identifies as Choctaw. She is a citizen of  
the Choctaw Nation in Oklahoma. Growing up in a matriarchal tribe, Cornell was always 
surrounded by community organizers and activists who have fought for the dignity and rights  
of Native American and Indigenous peoples. Like her mother and aunties around her, Cornell  
was trained at a young age to become a leader in her community. This “training“ was not a  
choice; instead, it stemmed from the urgency of addressing social injustices faced by many  
Native American communities. 

At the age of 14, Cornell began attending community events and meetings with her mother.  
Soon after, Cornell began organizing alongside her mother around issues that have directly  
affected her community and other Native American communities across the United States. 

Cornell also became active and vocal in raising awareness about issues related to Native American 
sovereignty, and Indigenous rights for youth. 

In 2018, Cornell wore this dress to prom. Prom has been around since at least the 1920s and has 
long-standing traditions including what girls and boys are expected to wear. Girls’ dresses are  
often paid close attention to, both by the girls themselves and others. Cornell used the traditional 
formal ball gown to speak out against social injustices and to communicate her identity. 

Image of prom in 1942, Greenbelt, Maryland. 
Girls often wore white to prom and graduation 
as a sign of purity. Here they are wearing slips as 
a form of modesty. Image courtesy Library  
of Congress

Isabella Aiukli Cornell’s Prom Dress, 2018, 
National Museum of American History, 
Smithsonian Institution

What do you want to wear to 
prom or other special occasions?

https://www.loc.gov/item/2017831984/
https://www.loc.gov/item/2017831984/
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Through this dress, Cornell used fashion to send a message and raise awareness. She wore this  
dress, designed by Della BigHair-Stump (Crow), to bring greater visibility to the Missing & 
Indigenous Women’s Movement. Cornell chose red for her prom gown to draw attention to  
the epidemic of missing and murdered Indigenous women and girls. Red is the color that  
represents the Missing and Murdered Indigenous Women’s movement in First Nations, the  
United States, and Canada.

The central diamond shape on the applique carries significance in the Choctaw culture.  
The diamond symbolizes the diamondback rattlesnake, which is considered an important  
relative in the Choctaw tribe. The rattlesnake protected the crops of Choctaw farmers. 

“Today and always we remember  
and honor our Missing and Murdered 
Indigenous Women. They are not 
forgotten. Bring them justice.  
Bring them home.”

—Isabella Aiukli Cornell
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Note Taking Sheet

Start by visually examining the artifact using the provided questions to guide 
your inquiry. Each item of clothing can also be explored in detail through the 
Smithsonian’s 3-D digitization site. 

1. What do you notice first?

2. What does the clothing look like? Describe what you see. 

3. Who do you think would be likely to wear this clothing? When or where might they 
wear it?

4. Does it remind you of anything you have seen before? Write down what this clothing 
makes you think about. 

Next, read the description of the dress and the person who wore it. Process what you 
have learned and write down your findings using the questions below. 

1. How might this story connect to ideas or questions about civic life? (Civic life is  
how we live together as a community, from the local to the global.)  Brainstorm 
several thoughts. 

2. Choose an idea or question about civic life that you wrote down and explore your 
thoughts about it by drawing something in the space below. 

3. Talk with someone else about your drawing and the civic idea or question that  
you explored.  

Reflect on what you have learned in this activity. In the example(s) you explored, how was 
gender equity shaped by race, ethnicity, and class?

https://www.yahoo.com/immersive/girlhood-013019069.html?site=custom
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Case Study #2: Girls Just Wanna Have Fun

How can gendered expectations shape what we think we can do for fun?

In 2013 professional skateboarder Cindy Whitehead created the GN4LW skateboard. GN4LW 
stands for “Girl Is Not a 4 Letter Word.” What does this skateboard say about how girls might have 
been perceived in skateboarding?

In the 1970s and 1980s, skateboarding was mostly dominated by men. There were not many girls  
or women. Girls looking to try out the sport or make a career as a professional skateboarder  
had to find a way into a sport that did not always give them a warm welcome. 

Cindy Whitehead became a professional skateboarder in 1977  
at the age of 15. As a young girl, she dreamed of becoming a 
skateboarder. But breaking into the sport was not easy. There were 
few women role models to look up to. Clothing can offer a clue  
into some of the ways gender has shaped skateboarding. Clothing 
for girl skateboarders was hard to find and had to be made by 
modifying the shorts, shoes, shirts, and helmets designed to fit a 
male body. And being a pioneer in a male-dominated sport  
meant asserting her right to be there. 

Even though she is retired, Whitehead continues to influence 
the world of professional skateboarding. In 2013 Whitehead 
designed the GN4LW skateboard to increase the visibility of girls in 
skateboarding and to open up skateboarding to a new generation  
of girls who might not otherwise have seen themselves in the sport. 

What does this skateboard say about how girl skateboarders 
might be perceived?

Cindy Whitehead, 1977, Courtesy 
of Whitehead Family Archives

Girl is Not a Four Letter Word Skateboard, 2013, designed by Cindy Whitehead, 
National Museum of American History, Smithsonian Institution
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Judi Oyama started skateboarding in 1973, when she was 
13 years old. Born and raised in Santa Cruz, California, 
Oyama was one of the few Asian American women in 
the sport. In the late 1970s and early 1980s, she began to 
skate professionally. 

Oyama won this trophy at a skateboarding competition 
in Berkeley, California, in 1979. Look closely at the 
trophy. What message did having a boy on top of the 
trophy send to young skateboarders? How might this 
trophy have made Oyama feel?

In the mid-1970s, Oyama was sponsored by Santa Cruz Skateboards. This was an important 
moment for Oyama and the sport of skateboarding because it went against the “blonde, surfer 
ideal” that many people thought of when they thought about skateboarders. She took home 
trophies and won countless competitions. In 2018, Oyama was inducted into the Skateboard Hall 
of Fame, recognizing her professional accomplishments and impact on the sport.  

Judi Oyama, 1978, Courtesy of NHS, Inc., 
photographer John Krisik

Why is there a boy on top of 

this trophy? What might 

this say to and about the 

people participating in  

the competition?

Judi Oyama’s Trophy, 1979, 
National Museum of  
American History
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Process and Analyze

Both Cindy Whitehead and Judi Oyama broke through gendered barriers to  
become skateboarders. Think about their actions and impact using the processing 
questions below.

1. What challenges did Whitehead and Oyama face in professional skateboarding?  
What do you think they might have felt or perceived about their ability to  
become skateboarders? 

2. List at least two examples of gender-based barriers that Whitehead or Oyama faced. 
How did they overcome or get around each one?

3. Are there other examples of sports that someone might feel are male- or 
female-dominated? Are there examples of gender-based boundaries that you have 
encountered in other experiences? 

4. Can the perception that something is for only one gender prevent people from other  
genders participating? 

5. What could sports organizations do to be more inclusive of all genders?
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Case Study #3: Writing the Next Chapter
What strategies can we use to identify gender inequities and disrupt 
gender bias? 

On March 24, 2018, Naomi Wadler delivered 
a speech at the March for Our Lives rally in 
Washington, D.C.  She was 11 years old at  
the time.

Wadler, like many young girls, became the 
face of a movement. Her words and energy 
grabbed the nation’s attention and made 
her a recognizable leader of the movement 
to reduce gun violence, especially violence 
against girls and women of color.  

Young girls are often politicized. In 1960 at the age 
of six, Ruby Bridges became a face of the effort to 
desegregate schools. Images of her were shown 
in newspapers nationwide, depicting a young girl 
trying to get to school in the face of hatred and 
resistance. Bridges, like many others, became a 
symbol of political change. Why? Young girls are 
often perceived as innocent and harmless. 

As young girls of color, Bridges and Wadler also 
endured negative stereotypes. Wadler was keenly 
aware of these perceptions even as she fought 
against gender and racial bias. “Society may paint girls of color in certain ways: loud, aggressive, 
hypersexual, greedy, angry, lazy, dumb. These stereotypes would be laughable if they weren’t 
terrifying.” 2 

2 Naomi Wadler on Standing in Her Power One Year After the March for Our Lives, Teen Vogue, March 24, 2019.  
https://www.teenvogue.com/story/naomi-wadler-standing-in-her-power-one-year-after-march-for-our-lives

After a federal court ordered the desegregation of schools 
in the South, U.S. Marshals escorted a young girl,  
Ruby Bridges, to school.

Naomi Wadler, March for Our Lives, Washington, D.C., 
March 24, 2018, Courtesy of Reuters/Jonathan Ernst

https://www.teenvogue.com/story/naomi-wadler-standing-in-her-power-one-year-after-march-for-our-lives  
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Naomi Walder’s Scarf, 2018, National Museum 
of American History, Smithsonian

Wadler embraced her power as a young girl and 
showed it to the world with her speech, attitude, and 
clothing. The day before the rally, Wadler had one  
day to write her speech for the March for Our Lives.  
She came home from school on Friday and worked 
hard until bedtime. Then she had to find something to 
wear. Nothing seemed right. Her aunt, Leslie Wadler, 
came to the rescue. She furiously knit a scarf while 
she watched two movies. This bright orange infinity 
scarf became Naomi Wadler’s signature and a highly 
recognized symbol for her speech and activism. 

Read the transcript of Wadler’s speech below.  
As you read, make note of sections that might indicate 
examples of gender bias/inequity. Remember, gender 
bias can be thought of as examples where girls and 
boys are treated in different and unfair ways. 
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NAOMI WADLER’S SPEECH  
March for Our Lives, March 24, 2018 
Hi. My name is Naomi and I’m 11 years old.  

Me and my friend Carter led a walkout at our elementary school on [March 14]. We walked out for 
18 minutes, adding a minute to honor Courtlin Arrington, an African-American girl who was the 
victim of gun violence in her school in Alabama, after the Parkland shooting. 

I am here today to represent Courtlin Arrington. I am here today to represent Hadiya Pendleton.  
I am here today to represent Taiyania Thompson, who at just 16 was shot dead in her home here in 
Washington, D.C. 

I am here today to acknowledge and represent the African-American girls whose stories don’t make 
the front page of every national newspaper. Whose stories don’t lead on the evening news. 

I represent the African-American women who are victims of gun violence. Who are simply statistics 
instead of vibrant, beautiful girls and full of potential. 

It is my privilege to be here today. I am indeed full of privilege. My voice has been heard. I am here 
to acknowledge their stories, to say they matter, to say their names. Because I can, and I was asked 
to be. 

For far too long, these names, these Black girls and women have been just numbers. I am here to say 
never again for those girls too. I am here to say that everyone should value those girls too. 

People have said that I am too young to have these thoughts on my own. People have said that I am 
a tool of some nameless adult. It’s not true.  

My friends and I might still be 11, and we might still be in elementary school, but we know. We 
know life isn’t equal for everyone, and we know what is right and wrong. We also know that we 
stand in the shadow of the Capitol and we know that we have seven short years until we, too, have 
the right to vote.  

So I am here today to honor the words of Toni Morrison: “If there is a book that you want to read 
but it hasn’t been written yet, you must be the one to write it.” 

I urge everyone here and everyone who hears my voice to join me in telling the stories that aren’t 
told. To honor the girls, the women of color, who are murdered at disproportionate rates in this 
nation. I urge each of you to help me write the narrative for this world and understand, so that these 
girls and women are never forgotten. 

Thank you. 
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Process and Analyze

In your own words, explain the purpose and message of Naomi Wadler’s speech at the 
2018 March for Our Lives rally in Washington, D.C.  

1. What examples of gender bias or gender inequity did Wadler describe in her speech? 

2. From these examples, what can you learn about Wadler’s experience with gender bias  
and inequity?

3. What tools or strategies did Wadler use in her speech to fight gender bias? What other 
strategies can you think of to disrupt gender inequities?

Reflect and Create

Wadler quoted Toni Morrison in her speech to say, “If there is a book that you want to read but it 
hasn’t been written yet, you must be the one to write it.” With this in mind, design an original work 
that reflects how you perceive gender bias today and a vision for the future of gender equity.  
This can be a one-page speech, artwork, or other form of communication. 

Remember, perception is how you understand or interpret something. This activity does not ask you to 
share your own personal or private experience with gender, bias, and/or inequity. As you approach this 
task, consider it from the lens of creating a more gender-equitable future for the nation. What could 
this look like on a large scale?
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Case Study #4: Not Checking the Boxes 
How can sharing culture create welcoming and equitable spaces for 
people across the gender spectrum?

Gender is a complicated subject that cannot always be split into a simple binary of boy or girl. For 
many people, revealing their gender identity can be intimidating or dangerous. Sometimes when a 
person does not “check the box” of girl or boy, they can face challenges from others who may not 
understand their experiences. Finding safe spaces to express oneself can be difficult. The following 
two stories share examples of young people who did not check the boxes, and how they expressed 
their gender experiences to find support and community.

Ryan

Sometimes gender isn’t revealed at birth. This is a story about Ryan 
who was born intersex in the 1970s.  Growing up, he was called by 
a name traditionally given to girls. But he adopted the name Ryan 
because he felt he possessed, as he described, “a girl body and a boy 
brain.” He never performed activities expected of a girl, which made 
him an outcast in his social circles. Sports became an important  
outlet for self-expression and a way to find community, especially 
softball. In 2014, after decades of struggling with his gender identity, 
he legally changed his name to Ryan and transitioned to male. 

Ryan often felt alone or unable to communicate what he experienced. 
As a student, Ryan was given several homework assignments to keep 

a journal. Through this, he documented his thoughts and communicated the struggles he felt to 
his teachers. For Ryan, journaling was a way to document and find support when he felt scared to 
express his gender identity openly. 

Sometimes Ryan shared in his journal entries that he wanted to tell people who he really was and 
how he felt. The journals were read only by his teachers. As teachers read these entries, how might 
it have shifted or expanded their understanding of gender and gender identity?

Ryan, Six Years Old, 
1978, National Museum 
of American History, 
Smithsonian Institution

An excerpt of Ryan’s journal from 1985, written during a project to examine the history of Jewish 
refugee Anne Frank. National Museum of American History, Smithsonian Institution
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In one journal entry, Ryan completed an assignment to answer the question “What does it mean 
to live?” He describes a difference between living and existing, and ended his journal entry by 
saying “Living is connecting.” Why do connections to others matter? Who do you think Ryan tried 
to connect to through his journals?

Jazz

By embracing themselves, girls break barriers every day to change 
our culture’s definitions of girlhood. For many, these rules just don’t 
fit. Jazz Jennings is one of those girls. She shares her girlhood with 
millions of Americans on television and reminds us that girls can 
be assigned male at birth and that girlhood comes in many forms. 
Jennings always knew she “was a girl trapped in a boy’s body.” As a 
toddler, she felt a roar of emotions at not being able to communicate 
what she was experiencing. Jennings’s family listened, learned, 
and supported her. Together, they work to support all transgender 
children through the TransKids Purple Rainbow Foundation. 

As a young child, Jennings became fascinated with mermaids.  
She explained it later saying, “Mermaids are just the most whimsical, mystical creatures of all time. 
A lot of transgender individuals are attracted to mermaids, and I think it’s because they don’t have 
any genitals, just a beautiful tail.” She decided to make a mermaid tail the summer after sixth grade.

As she created her mermaid tail, Jennings drew instructions that eventually others could use to 
create their own. Through this creation of culture, she created a space for a community of people 
with similar or shared lived experiences to come together and feel safe as they expressed who they 
really are. 

An excerpt of Ryan’s journal from a 1986 entry titled “What 
Does It mean ‘TO LIVE’?” National Museum of American 
History, Smithsonian Institution

Jazz Jennings on the Red Carpet, 
2015, Photo by Tsuni / USA / 
Alamy Stock Photo
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“Art became a visual way for me 
to express emotions that  
were sometimes too hard to 
put into words.”

– Jazz Jennings, 2016

Courtesy of I AM JAZZ, LLC Courtesy of I AM JAZZ, LLC

Jennings has been using her talent to express herself since she was a young girl. She bravely shared 
her experience publicly through a prominent social media presence and appearances on television. 
Through song, drawing, poetry, memoir, and activism, she has told us who she really is and 
continues to encourage others to embrace who they are too. 
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“GLORIOUS DAY” 
 by Jazz Jennings

There was a day

–a glorious day

–aya when I knew I wasn’t who I really was

–for I was a boy

–when I was supposed to be a girl

I am myself

Yes I am myself

And I’m gonna flie through the sky

or swim in the sea to be whoever I want to be 
(twice)

Oo–oooo–ooo

I’m gonna try as hard as I 

could to change my childhood

I’m gonna fight for all my rights

Cause that’s the kind of person

I am– am, I am –am

Reflect and Connect

1. Ryan and Jennings used very different platforms to express their experiences. Ryan coped 
through writing. Jennings used art as well as social media and television to connect with 
the broader world. What might prompt someone to express themselves using these types of 
platforms? 

2. How might Jennings and Ryan’s efforts to share their stories build a community of support? 
How did they build communities that reflect the diversity of people’s lived experiences? 

3. Consider the different generations in which Ryan and Jazz Jennings came of age.  
What outlets did they use to explore their identities? How did these different outlets help them 
find self-empowerment? 

4. How do you tell your story? 

“Glorious Day” by Jazz Jennings, Courtesy of I AM Jazz, LLC
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SECTION 3

Discussion Questions and Strategies
The National Youth Summit will take place between September 21 and October 12, 2021.  
During this time, students nationwide will come together to create a dialogue based on the guiding 
question for this event and the supporting questions listed below. 

Driving question: What will the future of gender equity look like?

Supporting questions for discussion: 

• How is gender equity shaped by race, ethnicity, and class?

• How can gendered expectations shape what we think we can do for fun?

• What strategies can we use to identify gender inequities and examine gender bias? 

• How can sharing culture create welcoming and equitable spaces for people across the  
gender spectrum?

Use the strategies below to prepare for critical discussion with your peers, teachers, families,  
and others. 

Situate yourself.

• Start with your perceptions of/or feelings about gender. Go back to the drawing you made 
in the beginning of this guide (or start fresh – check out the instructions on page 6). Reflect 
on what you have learned through the activities in this guide and draw your feelings again. 
Has your perspective shifted? How? 

• Connect to history. Which of the case studies resonated with you? What frustrated you? 
Why? 

• Be curious about the perceptions of others. What do you want to know about how others 
reacted to the case studies? Remember that gender is a complicated and sometimes private 
topic, and that everyone (including you) should only be asked to share what they are 
comfortable talking about publicly. 

Establish your expectations.

The National Youth Summit is meant to be a challenging and complex discussion with no  
easy answers. Before opening a discussion, take the time to write down your expectations of  
this experience. 

• Expectations for yourself. What behaviors or attitudes will you embrace in the discussion to 
foster collaboration, mutual respect, and productive discussion? How will you keep this in 
mind during the discussion?
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• Expectations of others. What behaviors or attitudes do you hope others will bring with 
them to the discussion? How will you adjust if your expectations don’t meet reality?

• Expectations of the summit. What do you want to learn about gender equity?

Ask questions. A lot of questions. 

Asking questions is hard work and it can be intimidating to do. Summit discussions should be based 
on questions that respect the experience of others, do not ask others to share private information, 
and foster conversation about our shared future. 

Use Harvard University’s Project Zero thinking routine Question Starts  
(https://pz.harvard.edu/sites/default/files/Question%20Starts_0.pdf) to practice this skill.  
See the list of question stems below and select at least three of the question stems to complete.  
Then, complete the questions based on the expectations and perception work you completed. 

• What is the purpose of...? 

• How would it be different if...? 

• Suppose that...? 

• Why...? 

• What are the reasons...? 

• What if...? 

• What if we knew...? 

• What would change if...?

https://pz.harvard.edu/sites/default/files/Question%20Starts_0.pdf
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SECTION 4

Taking Action Toolkit – Zine Making
Through historical thinking and critical discussion, the 2021 National Youth Summit will examine 
examples of gender equity and bias in U.S. history and young people’s experiences fighting for 
inclusion, fairness, and equality. This toolkit features a zine-making activity that can be used to 
envision a more gender-equitable future. Creating and sharing zines can open up channels of 
communications, foster empathy, and prompt shared ideas for taking informed action.  

What is a Zine?

A zine is a noncommercial, often self-published publication that usually tells a story about 
unconventional subject matter. Zines have historically been created and distributed by girls,  
people of color, and other marginalized groups to create their own information channels. 

Zines gained in popularity during the late 1980s and 1990s and were often linked to the punk 
movement. Diverse teens, and especially girls, used zines to create content that spoke truth to power, 
voiced discontent, and created community especially for young people who felt they lived outside 
societal norms.  

Zines have a vibrant history and have morphed into more digital forms recently. While traditionally 
zines have been created using a sheet of paper, folded and cut in a way that did not require staples, 
today zine templates can be found online and shared through various social media platforms.  
Check out the zine-making tool at the Smithsonian’s Learning Lab to create your own digital zine! 

How to Make Your Zine

1. To get started, think about the purpose of your zine. What story do you want to tell?  Who do 
you want to read it?  What do you hope the impact will be?

2. Remember to keep your story brief. Using the zine template provided below, you only have 
eight rectangular spaces. Each space should be well-used to convey an important part of your 
story. Ask yourself, what needs to be included? You can use a numbered list from 1-8 to outline 
your story.

3. Once you have your story outlined, think about how you want to communicate each piece. 
Think back to your readers, what images and text will they understand? What images and text 
can help you say what you want to say clearly and concisely? How can you share your story in a 
way that invites understanding and discussion?

4. Your images can be hand-drawn, collaged from other media, or even pulled from the 
Smithsonian’s Learning Lab. The Learning Lab provides access to millions of resources from the 
Smithsonian that can be used and remixed into your zine. 
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5. Consider creating a rough draft before making your zine. You can share your rough draft with a 
trusted friend, teacher, or family member to see if they get your point. Based on their feedback, 
adjust your zine as needed. When you feel like it is ready, use the template below to make your 
zine. Or log in to LearningLab.si.edu to create a digital zine that is sharable and printable. 

6. Once you create your zine, it is time to share it. Where should you share your zine so your 
readers can find it? If you are making a paper-based zine, how many photocopies should  
you make?  

http:// LearningLab.si.edu 


8.5 x 11 Sheet Fold

Press Down Unfo
ld

Fold & Press Down Keep Pressing Down!

Unfold

Fold

Then, Cut Here!

More Folding

Looks Like An “X”

Close Enjoy Your Zine!

1 2 3

4 5 6

7 8 9

10 11 12

MAKE YOUR OWN ZINE
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KEY DEFINITIONS
Bias: prejudice in favor of or against one thing, person, or group compared with another.

Equity: the situation in which everyone is treated fairly and equally.

Gender: this refers to socially constructed and enacted roles and behaviors which occur in a 
historical and cultural context and vary across societies and over time. All individuals act in many 
ways that fulfill the gender expectations of their society. **

Gender bias: unfair difference in the way women and men are treated.

Gender Equity: the ongoing process of being fair to men and women. 

Gender expression: the way we show our gender to the world around us. Societal expectations 
of gender expression are reinforced in almost every area of life. Even very young children are clear 
about the gendered choices that boys and girls are “supposed to” make in relation to toys, colors, 
clothes, games, and activities.*

Gender identity: an individual’s deeply held sense of being male, female, or another gender.  
This is separate from biological sex.*

Inequity: the quality of being unfair, or something that is not fair or equal.

Sex: this refers to biological differences between females and males, including chromosomes, sex 
organs, and endogenous hormonal profiles.**

Sexual orientation: referring to one’s physical, emotional, and/or romantic attractions to others. 
Like gender identity, sexual orientation is internally held knowledge.*

 

* Definition from Learning For Justice, https://www.learningforjustice.org/magazine/summer-2015/
sex-sexual-orientation-gender-identity-gender-expression 

** Definition from the National Institutes of Health, https://orwh.od.nih.gov/sex-gender 

https://www.learningforjustice.org/magazine/summer-2015/sex-sexual-orientation-gender-identity-gender-expression
https://www.learningforjustice.org/magazine/summer-2015/sex-sexual-orientation-gender-identity-gender-expression
https://orwh.od.nih.gov/sex-gender
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SUPPLEMENTAL RESOURCES
• Girlhood (It’s complicated) exhibition from the National Museum of American History  

https://americanhistory.si.edu/girlhood 

• Resources on Gender and Sexual Identity from Learning For Justice  
https://www.learningforjustice.org/topics/gender-sexual-identity 

• When Did Girls Start Wearing Pink? Article from Smithsonian Magazine  
https://www.smithsonianmag.com/arts-culture/when-did-girls-start-wearing-
pink-1370097/   

https://americanhistory.si.edu/girlhood
https://www.learningforjustice.org/topics/gender-sexual-identity
https://www.smithsonianmag.com/arts-culture/when-did-girls-start-wearing-pink-1370097/
https://www.smithsonianmag.com/arts-culture/when-did-girls-start-wearing-pink-1370097/
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	WELCOME LETTER
	Dear learner, 
	Welcome to the 2021 National Youth Summit! The summit is a special experience in which young people from diverse geographies, ethnicities, races, genders, classes, and lived experiences come together in discussion about pressing issues that have faced our nation past and present. Anchored by history, this event asks and challenges teenagers to develop a deeper understanding of issues of power and privilege, equity and justice, continuity and change. 
	 

	Each year the summit directly takes on issues that are complex and deeply meaningful, both for individual people and the nation as a whole. Engaging with these topics requires thoughtfulness, compassion, critical thinking, and respect for others. This year is no different. 
	The 2021 National Youth Summit will examine issues of gender, bias, and equity. Together we will grapple with the question: What will the future of gender equity look like? History will be our guide as we unpack this question and envision our own answers to it. There are four case studies in this document that will prompt you to think about gender—how it is constructed and how it has impacted communities and individuals in different times and places throughout U.S. history. Each case study is designed to en
	 
	 
	 
	 
	 

	From September 21 through October 12, thousands of teenagers in classrooms and in museums nationwide will participate in discussions around the same questions. You are invited to share your findings and reflections using the National Youth Summit webpage and Padlet. 
	The questions brought up in this guide are not new. People have tried to answer these questions in different ways in the past and continue to do so today. This summit season, we open this national platform to you. Bring your curiosity and compassion to the discussion. Now, let’s get started!
	 

	— The National Youth Summit team 
	The National Youth Summit is made possible by the A. James and Alice B. Clark Foundation and the Patrick F. Taylor Foundation K-12 Learning Endowment. This project also received support from the Smithsonian American Women’s History Initiative.
	Figure
	Figure
	Figure

	SECTION 1
	Preparing for the National Youth Summit
	Rules for Participation
	The National Youth Summit brings together students from across the nation to discuss challenging issues in U.S. history that continue to resonate today. We invite you to join us and be inspired by the past, as well as to share, debate, learn, and make sense of the contemporary world, so that we can together create a better future. By accepting this invitation, you agree to join a learning environment where a civil discussion, welcoming all perspectives, may safely occur among youth and educators of all back
	www.si.edu/termsofuse
	www.si.edu/termsofuse


	Your conversations and dialogues will touch on a complex and challenging topic, the future of gender equity, including these questions:
	• 
	• 
	• 
	• 

	How is gender equity shaped by race, ethnicity, and class?

	• 
	• 
	• 

	How can gendered expectations shape what we think we can do for fun?

	• 
	• 
	• 

	What strategies can we use to identify gender inequities and examine gender bias? 

	• 
	• 
	• 

	How can sharing culture create welcoming and equitable spaces for people across the gender spectrum? 
	 



	With this in mind, to foster a dialog that welcomes all perspectives, we encourage the following norms for all summit discussions.  
	• 
	• 
	• 
	• 

	Be present. This is an opportunity to learn from others and to deepen your understanding of the topics. You are welcome to contribute to the discussion of each, or actively listen, as you feel comfortable. We will provide instructions for how to share your questions or comments for students participating in the live programs on September 21 and October 12.

	• 
	• 
	• 

	Respect your own personal boundaries, including privacy, and those of others. Remember that these are complicated and sometimes private topics, and that everyone (including you) should only be asked to share what they are comfortable talking about publicly. Do not share private information about yourself or anything that you may know about others in the discussion.  
	 


	• 
	• 
	• 

	Think before you speak. Think before you hit the send button.  Remember, once something is sent or said, it cannot be erased. Also, how we conduct and express ourselves during the summit can be supportive or disruptive, and memorably so. To minimize disruption when expressing disagreement, we would encourage you to critique the idea that is under discussion, and not the personal attributes of any person(s) sharing the idea. Convey your views, and the strength of your views, without vulgarity, threats, and t


	• 
	• 
	• 
	• 

	Be patient and compassionate. Remember that all come to this conversation with differentlived experiences, perspectives, and ideas; and participants may be at different points in the process of formulating ideas and understandings of the topic. Even in disagreement, we can learn from each other and create a better future.
	 



	Moment of Reflection 
	Before jumping into the summit, take a moment to reflect on your feelings about . The following questions can help you think about this. Then, use the open space below to draw how you feel. 
	gender
	gender

	 
	 

	Important note: This warm-up activity does not ask you to draw on your experience with gender—for many people, personal experience related to gender is a private topic. You may want to silently reflect on your own lived experience, but you are not asked to share that information in this activity or at any time during the National Youth Summit. 
	SECTION 2 
	History Exploration:
	Case Study #1: Dress De-Coded
	How is gender equity shaped by race, ethnicity, and class?
	Dress codes are part of everyday life for many students across the United States. Rules on what can 
	Dress codes are part of everyday life for many students across the United States. Rules on what can 
	and cannot be worn affect the way teenagers think about what they want to wear—and what rules 
	they want to break. 

	For girls in particular, what they choose to wear has been closely scrutinized and policed. Think about the 1920s. As fashions changed and flapper dresses became the trend for many, some girls faced detention for wearing stockings that showed their legs.
	The way we dress, during and outside of the school day, can say a lot about our identities, cultures, and ideas. Clothes are often used to create and express identities, emphasize our unique characteristics, and to make loud statements. Clothes are primary sources and can tell stories about the people who wore them and the time and place they lived. Often, the stories center on issues of gender bias and equity. 
	 

	Gender can be a powerful part of our everyday lives. It can be used to divide people into groups, like girl or boy. It can be empowering. It can also create restrictions and unfairness based on ideas of what society expects from girls or boys. 
	Gender is different from sex. The National Institutes of Health provides resources defining sex and gender: Sex refers to biological differences between females and males, including chromosomes, sex organs, and endogenous hormonal profiles. Gender refers to socially constructed and enacted roles and behaviors which occur in a historical and cultural context and vary across societies and over time. All individuals act in many ways that fulfill the gender expectations of their society. 
	 
	1
	1

	 
	 
	1
	National Institutes of Health, Office of Research on Women’s Health, 
	https://orwh.od.nih.gov/sex-gender
	https://orwh.od.nih.gov/sex-gender




	The way people have described what is considered feminine or masculine has been different across time, culture, and class. For example, in the early 20th century, dresses were considered gender neutral and appropriate for all children under the age of six. At the same time, pink was considered a color for boys. Today, pink is more closely linked to girls.  
	The way societies create and define gender can impact how people who are considered boys, girls, or other experience the world. Sometimes girls and boys are treated in different and unfair ways. This is called. , on the other hand, is the ongoing process of being fair to everyone across gender. The learning activity below examines different examples of gender bias and equity through the lenses of race, ethnicity, and class. 
	 
	gender bias
	gender bias

	Gender equity
	Gender equity

	 

	Primary Source Analysis
	Below are three pieces of clothing worn by people at different times in U.S. history. Before you can investigate them as primary sources, you will need to think like a historian. Use the note-taking sheet at the end of this case study to record your findings. 
	Start by visually examining the artifact using the provided questions to guide your inquiry. Each item of clothing can also be explored in detail through 
	3-D digital 
	3-D digital 
	versions of each artifact available online

	. 

	1. 
	1. 
	1. 
	1. 

	What do you notice first?

	2. 
	2. 
	2. 

	What does the clothing look like? Describe what you see. 

	3. 
	3. 
	3. 

	Who do you think would be likely to wear this clothing? When or where might they wear it?

	4. 
	4. 
	4. 

	Does it remind you of anything you have seen before? Write down what this clothing makes you think about. 


	Then, read the descriptions of the clothing and the person who wore it. Use the processing questions at the end to create your answer to the framing question for this case study.  
	Minnijean Brown Trickey’s Graduation Dress, 1959 
	Minnijean Brown wore this white dress during her graduation from New Lincoln School in New York City in 1959. Graduation day was a momentous and triumphant occasion for her. Before transferring to New Lincoln, she had endured harassment and racism as one of nine students who integrated the all-white Central High School in Little Rock, Arkansas.
	On the first day of school, the Arkansas National Guard blocked her entrance. She faced an army to get an equal education. During her time at Central, white students terrorized Minnijean Brown. They punched her, kicked her, and lit paper on fire to throw at her. 
	When she stood up for herself the first time in December of 1957—pouring chili over the head of a boy who tripped her—the principal suspended her. The second time she stood up to someone harassing her, he expelled her. “I just can’t take everything they throw at me without fighting back,” Brown said. 
	 

	Eventually, Brown chose to leave her family and move to New York to complete her education. Back in Little Rock, she hadn’t been certain that she would be alive and unharmed to graduate high school. To celebrate, she designed this dress. “It was a perfect fit,” she remembered, “and I felt perfectly beautiful in it.” Sometimes clothes can help remind us of and tell others about the dignity that is held on to even during difficult circumstances.  
	 
	 
	 

	Brown’s experience as a Black girl is not unique. Girls of color, and particularly Black girls, have faced resistance as they tried to go to school.  Inequity continues today, as African American girls are suspended at a far higher rate than their peers. How did being Black affect how Minnijean Brown was treated at school? 
	 
	 

	Monica Camacho’s Hoodie, 2007
	Monica Camacho Ramirez was born in 1994 in La Piedad, Michoacán, Mexico. She migrated with her mother to the United States when she was six years old and settled in California. She attended Santa Maria High School in Santa Maria, California. 
	Ramirez began working as a farm worker when she was 17 years old, picking strawberries to help her mother with medical bills. Part of her earnings were later used to pay for her DACA (Deferred Action for Childhood Arrivals) application, which enabled Monica to remain in the United States as a non-U.S. citizen. Working in the fields was hard, and she spent a lot of time stooped over harvesting crops, such as strawberries, pumpkins, chilies, and tomatoes, as well as clearing the fields of weeds in blazing hea
	 
	 
	 

	Ramirez and her friends opted for fieldwork because it was accessible to people with or without legal authorization to work and for teenagers seeking to secure a full-time summer job. Although the fruit she picked looked tasty, workers were forbidden from eating the crops because, ironically, the pesticides used posed a danger to their health.  
	 

	“It was just super hot because we had to wear...protective clothes like sweaters so the chemicals or sun doesn’t hit you.”
	—Monica Camacho Ramirez, 2018.
	Agricultural labor has been a way for many young girls, especially Latina girls, to find jobs and earn money. Unlike other industries, where children under the age of 16 are prohibited from working, agriculture is exempt from child labor laws. 
	 
	 

	Ramirez remembered that as a young girl she earned slightly higher wages in the farm fields than she did later in life working in a retail store. Despite this, she did not want to return to the fields, not only because of the pesticides and long hours, but also because it was physically exhausting. 
	Eventually becoming documented in the United States through DACA allowed Ramirez to move into retail work, but was her pay equitable to what others make? Pay gaps based on gender have and continue to exist. Women generally earn less than men in similar jobs. And the difference is even greater for women of color. 
	 
	 
	 

	Isabella Aiukli Cornell’s Prom Dress, 2018
	Isabella Aiukli Cornell was born in Oklahoma and identifies as Choctaw. She is a citizen of the Choctaw Nation in Oklahoma. Growing up in a matriarchal tribe, Cornell was always surrounded by community organizers and activists who have fought for the dignity and rights of Native American and Indigenous peoples. Like her mother and aunties around her, Cornell was trained at a young age to become a leader in her community. This “training“ was not a choice; instead, it stemmed from the urgency of addressing so
	 
	 
	 
	 
	 

	At the age of 14, Cornell began attending community events and meetings with her mother. Soon after, Cornell began organizing alongside her mother around issues that have directly affected her community and other Native American communities across the United States. 
	 
	 

	Cornell also became active and vocal in raising awareness about issues related to Native American sovereignty, and Indigenous rights for youth. 
	In 2018, Cornell wore this dress to prom. Prom has been around since at least the 1920s and has long-standing traditions including what girls and boys are expected to wear. Girls’ dresses are often paid close attention to, both by the girls themselves and others. Cornell used the traditional formal ball gown to speak out against social injustices and to communicate her identity. 
	 

	Through this dress, Cornell used fashion to send a message and raise awareness. She wore this dress, designed by Della BigHair-Stump (Crow), to bring greater visibility to the Missing & Indigenous Women’s Movement. Cornell chose red for her prom gown to draw attention to the epidemic of missing and murdered Indigenous women and girls. Red is the color that represents the Missing and Murdered Indigenous Women’s movement in First Nations, the United States, and Canada.
	 
	 
	 
	 

	The central diamond shape on the applique carries significance in the Choctaw culture. The diamond symbolizes the diamondback rattlesnake, which is considered an important relative in the Choctaw tribe. The rattlesnake protected the crops of Choctaw farmers. 
	 
	 

	“Today and always we remember and honor our Missing and Murdered Indigenous Women. They are not forgotten. Bring them justice. Bring them home.”
	 
	 

	—Isabella Aiukli Cornell
	Note Taking Sheet
	Start by visually examining the artifact using the provided questions to guide your inquiry. Each item of clothing can also be explored in detail through the . 
	Smithsonian’s 3-D digitization site
	Smithsonian’s 3-D digitization site


	1. 
	1. 
	1. 
	1. 

	What do you notice first?

	2. 
	2. 
	2. 

	What does the clothing look like? Describe what you see. 

	3. 
	3. 
	3. 

	Who do you think would be likely to wear this clothing? When or where might they wear it?

	4. 
	4. 
	4. 

	Does it remind you of anything you have seen before? Write down what this clothing makes you think about. 


	Next, read the description of the dress and the person who wore it. Process what you have learned and write down your findings using the questions below. 
	1. 
	1. 
	1. 
	1. 

	How might this story connect to ideas or questions about civic life? (Civic life is how we live together as a community, from the local to the global.)  Brainstorm several thoughts. 
	 


	2. 
	2. 
	2. 

	Choose an idea or question about civic life that you wrote down and explore your thoughts about it by drawing something in the space below. 

	3. 
	3. 
	3. 

	Talk with someone else about your drawing and the civic idea or question that you explored.  
	 



	Reflect on what you have learned in this activity. In the example(s) you explored, how was gender equity shaped by race, ethnicity, and class?
	Case Study #2: Girls Just Wanna Have Fun
	How can gendered expectations shape what we think we can do for fun?
	In 2013 professional skateboarder Cindy Whitehead created the GN4LW skateboard. GN4LW stands for “Girl Is Not a 4 Letter Word.” What does this skateboard say about how girls might have been perceived in skateboarding?
	In the 1970s and 1980s, skateboarding was mostly dominated by men. There were not many girls or women. Girls looking to try out the sport or make a career as a professional skateboarder had to find a way into a sport that did not always give them a warm welcome. 
	 
	 

	Cindy Whitehead became a professional skateboarder in 1977 at the age of 15. As a young girl, she dreamed of becoming a skateboarder. But breaking into the sport was not easy. There were few women role models to look up to. Clothing can offer a clue into some of the ways gender has shaped skateboarding. Clothing for girl skateboarders was hard to find and had to be made by modifying the shorts, shoes, shirts, and helmets designed to fit a male body. And being a pioneer in a male-dominated sport meant assert
	 
	 
	 

	Even though she is retired, Whitehead continues to influence the world of professional skateboarding. In 2013 Whitehead designed the GN4LW skateboard to increase the visibility of girls in skateboarding and to open up skateboarding to a new generation of girls who might not otherwise have seen themselves in the sport. 
	 

	Judi Oyama started skateboarding in 1973, when she was 13 years old. Born and raised in Santa Cruz, California, Oyama was one of the few Asian American women in the sport. In the late 1970s and early 1980s, she began to skate professionally. 
	Oyama won this trophy at a skateboarding competition in Berkeley, California, in 1979. Look closely at the trophy. What message did having a boy on top of the trophy send to young skateboarders? How might this trophy have made Oyama feel?
	In the mid-1970s, Oyama was sponsored by Santa Cruz Skateboards. This was an important moment for Oyama and the sport of skateboarding because it went against the “blonde, surfer ideal” that many people thought of when they thought about skateboarders. She took home trophies and won countless competitions. In 2018, Oyama was inducted into the Skateboard Hall of Fame, recognizing her professional accomplishments and impact on the sport.  
	Process and Analyze
	Both Cindy Whitehead and Judi Oyama broke through gendered barriers to become skateboarders. Think about their actions and impact using the processing questions below.
	 

	1. 
	1. 
	1. 
	1. 

	What challenges did Whitehead and Oyama face in professional skateboarding? What do you think they might have felt or perceived about their ability to become skateboarders? 
	 
	 


	2. 
	2. 
	2. 

	List at least two examples of gender-based barriers that Whitehead or Oyama faced. How did they overcome or get around each one?

	3. 
	3. 
	3. 

	Are there other examples of sports that someone might feel are male- orfemale-dominated? Are there examples of gender-based boundaries that you have encountered in other experiences? 
	 


	4. 
	4. 
	4. 

	Can the perception that something is for only one gender prevent people from other genders participating? 
	 


	5. 
	5. 
	5. 

	What could sports organizations do to be more inclusive of all genders?


	Case Study #3: Writing the Next Chapter
	What strategies can we use to identify gender inequities and disrupt gender bias? 
	On March 24, 2018, Naomi Wadler delivered a speech at the March for Our Lives rally in Washington, D.C.  She was 11 years old at the time.
	 

	Wadler, like many young girls, became the face of a movement. Her words and energy grabbed the nation’s attention and made her a recognizable leader of the movement to reduce gun violence, especially violence against girls and women of color.  
	Young girls are often politicized. In 1960 at the age of six, Ruby Bridges became a face of the effort to desegregate schools. Images of her were shown in newspapers nationwide, depicting a young girl trying to get to school in the face of hatred and resistance. Bridges, like many others, became a symbol of political change. Why? Young girls are often perceived as innocent and harmless. 
	As young girls of color, Bridges and Wadler also endured negative stereotypes. Wadler was keenly aware of these perceptions even as she fought against gender and racial bias. “Society may paint girls of color in certain ways: loud, aggressive, hypersexual, greedy, angry, lazy, dumb. These stereotypes would be laughable if they weren’t terrifying.”  
	2
	2

	2 Naomi Wadler on Standing in Her Power One Year After the March for Our Lives, 
	2 Naomi Wadler on Standing in Her Power One Year After the March for Our Lives, 
	2 Naomi Wadler on Standing in Her Power One Year After the March for Our Lives, 
	Teen Vogue
	, March 24, 2019. 
	 
	https://www.teenvogue.com/story/naomi-wadler-standing-in-her-power-one-year-after-march-for-our-lives
	https://www.teenvogue.com/story/naomi-wadler-standing-in-her-power-one-year-after-march-for-our-lives




	Wadler embraced her power as a young girl and showed it to the world with her speech, attitude, and clothing. The day before the rally, Wadler had one day to write her speech for the March for Our Lives. She came home from school on Friday and worked hard until bedtime. Then she had to find something to wear. Nothing seemed right. Her aunt, Leslie Wadler, came to the rescue. She furiously knit a scarf while she watched two movies. This bright orange infinity scarf became Naomi Wadler’s signature and a highl
	 
	 

	Read the transcript of Wadler’s speech below. As you read, make note of sections that might indicate examples of gender bias/inequity. Remember, gender bias can be thought of as examples where girls and boys are treated in different and unfair ways. 
	 

	NAOMI WADLER’S SPEECH  
	March for Our Lives, March 24, 2018 
	Hi. My name is Naomi and I’m 11 years old.  
	Me and my friend Carter led a walkout at our elementary school on [March 14]. We walked out for 18 minutes, adding a minute to honor Courtlin Arrington, an African-American girl who was the victim of gun violence in her school in Alabama, after the Parkland shooting. 
	I am here today to represent Courtlin Arrington. I am here today to represent Hadiya Pendleton. I am here today to represent Taiyania Thompson, who at just 16 was shot dead in her home here in Washington, D.C. 
	 

	I am here today to acknowledge and represent the African-American girls whose stories don’t make the front page of every national newspaper. Whose stories don’t lead on the evening news. 
	I represent the African-American women who are victims of gun violence. Who are simply statistics instead of vibrant, beautiful girls and full of potential. 
	It is my privilege to be here today. I am indeed full of privilege. My voice has been heard. I am here to acknowledge their stories, to say they matter, to say their names. Because I can, and I was asked to be. 
	For far too long, these names, these Black girls and women have been just numbers. I am here to say never again for those girls too. I am here to say that everyone should value those girls too. 
	People have said that I am too young to have these thoughts on my own. People have said that I am a tool of some nameless adult. It’s not true.  
	My friends and I might still be 11, and we might still be in elementary school, but we know. We know life isn’t equal for everyone, and we know what is right and wrong. We also know that we stand in the shadow of the Capitol and we know that we have seven short years until we, too, have the right to vote.  
	So I am here today to honor the words of Toni Morrison: “If there is a book that you want to read but it hasn’t been written yet, you must be the one to write it.” 
	I urge everyone here and everyone who hears my voice to join me in telling the stories that aren’t told. To honor the girls, the women of color, who are murdered at disproportionate rates in this nation. I urge each of you to help me write the narrative for this world and understand, so that these girls and women are never forgotten. 
	Thank you. 
	Process and Analyze
	In your own words, explain the purpose and message of Naomi Wadler’s speech at the 2018 March for Our Lives rally in Washington, D.C.  
	1. 
	1. 
	1. 
	1. 

	What examples of gender bias or gender inequity did Wadler describe in her speech? 

	2. 
	2. 
	2. 

	From these examples, what can you learn about Wadler’s experience with gender bias and inequity?
	 


	3. 
	3. 
	3. 

	What tools or strategies did Wadler use in her speech to fight gender bias? What other strategies can you think of to disrupt gender inequities?


	Reflect and Create
	Wadler quoted Toni Morrison in her speech to say, “If there is a book that you want to read but it hasn’t been written yet, you must be the one to write it.” With this in mind, design an original work that reflects how you perceive gender bias today and a vision for the future of gender equity. This can be a one-page speech, artwork, or other form of communication. 
	 

	Remember, perception is how you understand or interpret something. This activity does not ask you to share your own personal or private experience with gender, bias, and/or inequity. As you approach this task, consider it from the lens of creating a more gender-equitable future for the nation. What could this look like on a large scale?
	Case Study #4: Not Checking the Boxes 
	How can sharing culture create welcoming and equitable spaces for people across the gender spectrum?
	Gender is a complicated subject that cannot always be split into a simple binary of boy or girl. For many people, revealing their gender identity can be intimidating or dangerous. Sometimes when a person does not “check the box” of girl or boy, they can face challenges from others who may not understand their experiences. Finding safe spaces to express oneself can be difficult. The following two stories share examples of young people who did not check the boxes, and how they expressed their gender experienc
	Figure

	Ryan
	Sometimes gender isn’t revealed at birth. This is a story about Ryan 
	Sometimes gender isn’t revealed at birth. This is a story about Ryan 
	who was born intersex in the 1970s.  Growing up, he was called by 
	a name traditionally given to girls. But he adopted the name Ryan 
	because he felt he possessed, as he described, “a girl body and a boy 
	brain.” He never performed activities expected of a girl, which made 
	him an outcast in his social circles. Sports became an important 
	 
	outlet for self-expression and a way to find community, especially 
	softball. In 2014, after decades of struggling with his gender identity, 
	he legally changed his name to Ryan and transitioned to male. 

	Ryan often felt alone or unable to communicate what he experienced. As a student, Ryan was given several homework assignments to keep a journal. Through this, he documented his thoughts and communicated the struggles he felt to his teachers. For Ryan, journaling was a way to document and find support when he felt scared to express his gender identity openly. 
	Sometimes Ryan shared in his journal entries that he wanted to tell people who he really was and how he felt. The journals were read only by his teachers. As teachers read these entries, how might it have shifted or expanded their understanding of gender and gender identity?
	In one journal entry, Ryan completed an assignment to answer the question “What does it mean to live?” He describes a difference between living and existing, and ended his journal entry by saying “Living is connecting.” Why do connections to others matter? Who do you think Ryan tried to connect to through his journals?
	Jazz
	By embracing themselves, girls break barriers every day to change 
	By embracing themselves, girls break barriers every day to change 
	our culture’s definitions of girlhood. For many, these rules just don’t 
	fit. Jazz Jennings is one of those girls. She shares her girlhood with 
	millions of Americans on television and reminds us that girls can 
	be assigned male at birth and that girlhood comes in many forms. 
	Jennings always knew she “was a girl trapped in a boy’s body.” As a 
	toddler, she felt a roar of emotions at not being able to communicate 
	what she was experiencing. Jennings’s family listened, learned, 
	and supported her. Together, they work to support all transgender 
	children through the TransKids Purple Rainbow Foundation. 

	As a young child, Jennings became fascinated with mermaids. She explained it later saying, “Mermaids are just the most whimsical, mystical creatures of all time. A lot of transgender individuals are attracted to mermaids, and I think it’s because they don’t have any genitals, just a beautiful tail.” She decided to make a mermaid tail the summer after sixth grade.
	 

	As she created her mermaid tail, Jennings drew instructions that eventually others could use to create their own. Through this creation of culture, she created a space for a community of people with similar or shared lived experiences to come together and feel safe as they expressed who they really are. 
	“Art became a visual way for me to express emotions that were sometimes too hard to put into words.”
	 

	– Jazz Jennings, 2016
	Jennings has been using her talent to express herself since she was a young girl. She bravely shared her experience publicly through a prominent social media presence and appearances on television. Through song, drawing, poetry, memoir, and activism, she has told us who she really is and continues to encourage others to embrace who they are too. 
	“GLORIOUS DAY” 
	 by Jazz Jennings
	There was a day
	–a glorious day
	–aya when I knew I wasn’t who I really was
	–for I was a boy
	–when I was supposed to be a girl
	I am myself
	Yes I am myself
	And I’m gonna flie through the sky
	or swim in the sea to be whoever I want to be (twice)
	Oo–oooo–ooo
	I’m gonna try as hard as I 
	could to change my childhood
	I’m gonna fight for all my rights
	Cause that’s the kind of person
	I am– am, I am –am
	Reflect and Connect
	1. 
	1. 
	1. 
	1. 

	Ryan and Jennings used very different platforms to express their experiences. Ryan coped through writing. Jennings used art as well as social media and television to connect with the broader world. What might prompt someone to express themselves using these types of platforms? 

	2. 
	2. 
	2. 

	How might Jennings and Ryan’s efforts to share their stories build a community of support? How did they build communities that reflect the diversity of people’s lived experiences? 

	3. 
	3. 
	3. 

	Consider the different generations in which Ryan and Jazz Jennings came of age. What outlets did they use to explore their identities? How did these different outlets help them find self-empowerment? 
	 


	4. 
	4. 
	4. 

	How do you tell your story? 


	SECTION 3
	Discussion Questions and Strategies
	The National Youth Summit will take place between September 21 and October 12, 2021. During this time, students nationwide will come together to create a dialogue based on the guiding question for this event and the supporting questions listed below. 
	 

	Driving question: What will the future of gender equity look like?
	Supporting questions for discussion: 
	• 
	• 
	• 
	• 

	How is gender equity shaped by race, ethnicity, and class?

	• 
	• 
	• 

	How can gendered expectations shape what we think we can do for fun?

	• 
	• 
	• 

	What strategies can we use to identify gender inequities and examine gender bias? 

	• 
	• 
	• 

	How can sharing culture create welcoming and equitable spaces for people across the gender spectrum?
	 



	Use the strategies below to prepare for critical discussion with your peers, teachers, families, and others. 
	 

	Situate yourself.
	• 
	• 
	• 
	• 

	Start with your perceptions of/or feelings about gender. Go back to the drawing you made in the beginning of this guide (or start fresh – check out the instructions on page 6). Reflect on what you have learned through the activities in this guide and draw your feelings again. Has your perspective shifted? How? 

	• 
	• 
	• 

	Connect to history. Which of the case studies resonated with you? What frustrated you? Why? 

	• 
	• 
	• 

	Be curious about the perceptions of others. What do you want to know about how others reacted to the case studies?  
	Remember that gender is a complicated and sometimes private 
	topic, and that everyone (including you) should only be asked to share what they are 
	comfortable talking about publicly.



	Establish your expectations.
	The National Youth Summit is meant to be a challenging and complex discussion with no easy answers. Before opening a discussion, take the time to write down your expectations of this experience. 
	 
	 

	• 
	• 
	• 
	• 

	Expectations for yourself. What behaviors or attitudes will you embrace in the discussion to foster collaboration, mutual respect, and productive discussion? How will you keep this in mind during the discussion?

	• 
	• 
	• 

	Expectations of others. What behaviors or attitudes do you hope others will bring with them to the discussion? How will you adjust if your expectations don’t meet reality?

	• 
	• 
	• 

	Expectations of the summit. What do you want to learn about gender equity?


	Ask questions. A lot of questions. 
	Asking questions is hard work and it can be intimidating to do. Summit discussions should be based on questions that respect the experience of others, do not ask others to share private information, and foster conversation about our shared future. 
	Use Harvard University’s Project Zero thinking routine Question Starts () to practice this skill. See the list of question stems below and select at least three of the question stems to complete. Then, complete the questions based on the expectations and perception work you completed. 
	 
	https://pz.harvard.edu/sites/default/files/Question%20Starts_0.pdf
	https://pz.harvard.edu/sites/default/files/Question%20Starts_0.pdf

	 
	 

	• 
	• 
	• 
	• 

	What is the purpose of...? 

	• 
	• 
	• 

	How would it be different if...? 

	• 
	• 
	• 

	Suppose that...? 

	• 
	• 
	• 

	Why...? 

	• 
	• 
	• 

	What are the reasons...? 

	• 
	• 
	• 

	What if...? 

	• 
	• 
	• 

	What if we knew...? 

	• 
	• 
	• 

	What would change if...?


	SECTION 4
	Taking Action Toolkit – Zine Making
	Through historical thinking and critical discussion, the 2021 National Youth Summit will examine examples of gender equity and bias in U.S. history and young people’s experiences fighting for inclusion, fairness, and equality. This toolkit features a zine-making activity that can be used to envision a more gender-equitable future. Creating and sharing zines can open up channels of communications, foster empathy, and prompt shared ideas for taking informed action.  
	What is a Zine?
	A zine is a noncommercial, often self-published publication that usually tells a story about unconventional subject matter. Zines have historically been created and distributed by girls, people of color, and other marginalized groups to create their own information channels. 
	 

	Zines gained in popularity during the late 1980s and 1990s and were often linked to the punk movement. Diverse teens, and especially girls, used zines to create content that spoke truth to power, voiced discontent, and created community especially for young people who felt they lived outside societal norms.  
	Zines have a vibrant history and have morphed into more digital forms recently. While traditionally zines have been created using a sheet of paper, folded and cut in a way that did not require staples, today zine templates can be found online and shared through various social media platforms. Check out the zine-making tool at the Smithsonian’s Learning Lab to create your own digital zine! 
	 

	How to Make Your Zine
	1. 
	1. 
	1. 
	1. 

	To get started, think about the purpose of your zine. What story do you want to tell?  Who do you want to read it?  What do you hope the impact will be?

	2. 
	2. 
	2. 

	Remember to keep your story brief. Using the zine template provided below, you only have eight rectangular spaces. Each space should be well-used to convey an important part of your story. Ask yourself, what needs to be included? You can use a numbered list from 1-8 to outline your story.

	3. 
	3. 
	3. 

	Once you have your story outlined, think about how you want to communicate each piece. Think back to your readers, what images and text will they understand? What images and text can help you say what you want to say clearly and concisely? How can you share your story in a way that invites understanding and discussion?

	4. 
	4. 
	4. 

	Your images can be hand-drawn, collaged from other media, or even pulled from the Smithsonian’s Learning Lab. The Learning Lab provides access to millions of resources from the Smithsonian that can be used and remixed into your zine. 

	5. 
	5. 
	5. 

	Consider creating a rough draft before making your zine. You can share your rough draft with a trusted friend, teacher, or family member to see if they get your point. Based on their feedback, adjust your zine as needed. When you feel like it is ready, use the template below to make your zine. Or log in toto create a digital zine that is sharable and printable. 
	 
	 
	LearningLab.si.edu
	 



	6. 
	6. 
	6. 

	Once you create your zine, it is time to share it. Where should you share your zine so your readers can find it? If you are making a paper-based zine, how many photocopies should you make?  
	 



	KEY DEFINITIONS
	prejudice in favor of or against one thing, person, or group compared with another.
	Bias: 

	 the situation in which everyone is treated fairly and equally.
	Equity:

	 this refers to socially constructed and enacted roles and behaviors which occur in a historical and cultural context and vary across societies and over time. All individuals act in many ways that fulfill the gender expectations of their society. **
	Gender:

	 unfair difference in the way women and men are treated.
	Gender bias:

	 the ongoing process of being fair to men and women. 
	Gender Equity:

	 the way we show our gender to the world around us. Societal expectations of gender expression are reinforced in almost every area of life. Even very young children are clear about the gendered choices that boys and girls are “supposed to” make in relation to toys, colors, clothes, games, and activities.*
	Gender expression:

	 an individual’s deeply held sense of being male, female, or another gender. This is separate from biological sex.*
	Gender identity:
	 

	the quality of being unfair, or something that is not fair or equal.
	Inequity: 

	this refers to biological differences between females and males, including chromosomes, sex organs, and endogenous hormonal profiles.**
	Sex: 

	referring to one’s physical, emotional, and/or romantic attractions to others. Like gender identity, sexual orientation is internally held knowledge.*
	Sexual orientation: 

	 
	* Definition from Learning For Justice,  
	https://www.learningforjustice.org/magazine/summer-2015/
	https://www.learningforjustice.org/magazine/summer-2015/
	sex-sexual-orientation-gender-identity-gender-expression


	** Definition from the National Institutes of Health, 
	https://orwh.od.nih.gov/sex-gender
	https://orwh.od.nih.gov/sex-gender

	 

	SUPPLEMENTAL RESOURCES
	• 
	• 
	• 
	• 

	Girlhood (It’s complicated) exhibition from the National Museum of American History  
	 
	https://americanhistory.si.edu/girlhood
	https://americanhistory.si.edu/girlhood



	• 
	• 
	• 

	Resources on Gender and Sexual Identity from Learning For Justice  
	 
	https://www.learningforjustice.org/topics/gender-sexual-identity
	https://www.learningforjustice.org/topics/gender-sexual-identity



	• 
	• 
	• 

	When Did Girls Start Wearing Pink?   
	 
	Article from Smithsonian Magazine 
	 
	https://www.smithsonianmag.com/arts-culture/when-did-girls-start-wearing-
	https://www.smithsonianmag.com/arts-culture/when-did-girls-start-wearing-
	pink-1370097/
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	Preparing for the National Youth Summit 
	Preparing for the National Youth Summit 

	Prompts for reflection: 
	Prompts for reflection: 
	• 
	• 
	• 
	• 

	When you hear the word gender, what emotions do you feel?

	• 
	• 
	• 

	If these emotions had a shape, what would it be? What color would they be? How would these emotions interact with each other?
	 


	• 
	• 
	• 

	Now take a few moments to draw these emotions and feelings. You do not need to label or explain with words.
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	Hine Junior High School, Washington, D.C., 1925Courtesy of Library of Congress, LC-DIG-npcc-13062
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	Minnijean Brown’s graduation dress, 1959, National Museum of American History, Smithsonian Institution
	Minnijean Brown’s graduation dress, 1959, National Museum of American History, Smithsonian Institution
	 
	 

	What do you think you will wear on graduation day?
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	Minnijean Brown’s suspension notice, 1958, National Museum of American History, Smithsonian Institution
	Minnijean Brown’s suspension notice, 1958, National Museum of American History, Smithsonian Institution
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	Monica Camacho’s Hoodie, 2007, National Museum of American History, Smithsonian Institution
	Monica Camacho’s Hoodie, 2007, National Museum of American History, Smithsonian Institution
	What do you wear for work?
	What do you wear for work?
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	Young Girls Harvesting Carrots in Edinburg, Texas, 1939, Courtesy of Library of Congress, LC-DIG-fsa8a25122
	Young Girls Harvesting Carrots in Edinburg, Texas, 1939, Courtesy of Library of Congress, LC-DIG-fsa8a25122
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	Figure
	Isabella Aiukli Cornell’s Prom Dress, 2018, National Museum of American History, Smithsonian Institution
	Isabella Aiukli Cornell’s Prom Dress, 2018, National Museum of American History, Smithsonian Institution
	What do you want to wear to prom or other special occasions?

	Image of prom in 1942, Greenbelt, Maryland. Girls often wore white to prom and graduation as a sign of purity. Here they are wearing slips as a form of modesty. 
	Image of prom in 1942, Greenbelt, Maryland. Girls often wore white to prom and graduation as a sign of purity. Here they are wearing slips as a form of modesty. 
	Image courtesy Library 
	Image courtesy Library 
	 
	of Congress
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	What does this skateboard say about how girl skateboarders might be perceived?
	What does this skateboard say about how girl skateboarders might be perceived?

	Girl is Not a Four Letter Word Skateboard, 2013, designed by Cindy Whitehead, National Museum of American History, Smithsonian Institution
	Girl is Not a Four Letter Word Skateboard, 2013, designed by Cindy Whitehead, National Museum of American History, Smithsonian Institution
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	Judi Oyama, 1978, Courtesy of NHS, Inc., photographer John Krisik
	Judi Oyama, 1978, Courtesy of NHS, Inc., photographer John Krisik

	Why is there a boy on top of this trophy? What mightthis say to and about the people participating in the competition?
	Why is there a boy on top of this trophy? What mightthis say to and about the people participating in the competition?
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	Naomi Wadler, March for Our Lives, Washington, D.C., March 24, 2018, Courtesy of Reuters/Jonathan Ernst
	Naomi Wadler, March for Our Lives, Washington, D.C., March 24, 2018, Courtesy of Reuters/Jonathan Ernst

	After a federal court ordered the desegregation of schools in the South, U.S. Marshals escorted a young girl, Ruby Bridges, to school.
	After a federal court ordered the desegregation of schools in the South, U.S. Marshals escorted a young girl, Ruby Bridges, to school.
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	An excerpt of Ryan’s journal from 1985, written during a project to examine the history of Jewish refugee Anne Frank. National Museum of American History, Smithsonian Institution
	An excerpt of Ryan’s journal from 1985, written during a project to examine the history of Jewish refugee Anne Frank. National Museum of American History, Smithsonian Institution
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	An excerpt of Ryan’s journal from a 1986 entry titled “What Does It mean ‘TO LIVE’?” National Museum of American History, Smithsonian Institution
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